Pupil Premium Strategy Statement
Ashdon Primary School  |  2025–2026
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. It explains our strategy, how we intend to spend the funding in this academic year, and the effect that last year’s spending had within our school.
School overview
	Detail
	Data

	School name
	Ashdon Primary School

	Number of pupils in school
	57

	Proportion (%) of pupil premium eligible pupils
	Approximately 12% (7 pupils)

	Academic year or years covered by this strategy plan
	2025–2026 (annual update to the 2023–2026 strategy plan)

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	Reviewed July 2026; superseded by the 2026–2027 statement

	Statement authorised by
	Ashdon Primary School Full Governing Body

	Pupil premium lead
	Mrs M Reynecke-Raybould, Headteacher

	Governor lead
	Mrs N Gosling, Vice-Chair and Pupil Premium Link Governor


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£11,320

	Recovery premium funding allocation this academic year
	Not applicable — the recovery premium ended after 2023–2024

	Pupil premium funding carried forward from previous years
	£0

	Total budget for this academic year
	£11,320


Our grant is budgeted and monitored on a financial year basis (April to March) by our consortium finance team, and the figures above are drawn from the 2025–26 financial year budget for the pupil premium cost centres. The allocation includes funding for pupils eligible through free school meals and Ever 6, for a previously looked-after pupil, and the service pupil premium.


Part A: Pupil premium strategy plan
Statement of intent
Our ultimate objective is that pupils eligible for the pupil premium at Ashdon achieve as well as their peers, and that no child’s outcomes at this school are limited by their family circumstances. We want every disadvantaged pupil to leave us as a fluent reader, a confident mathematician and a capable writer, and to have had the same access to music, sport, trips and wider experience as everyone else in the school.
Ashdon is a small village school. With a roll of around fifty-seven pupils across three mixed-age classes, we know every child and every family well. That shapes our strategy in two ways. First, our provision is built around individual children rather than around programmes: we identify need through diagnostic assessment and daily contact, put support in place quickly, and adjust it as often as the child needs. Second, we have chosen not to report attainment for disadvantaged pupils as percentages in this statement. With a disadvantaged cohort in single figures, any percentage could be worked back into information about identifiable children, and the Department for Education itself suppresses published data at these cohort sizes. Governors receive the full, disaggregated data at each termly standards discussion.
Our strategy follows the tiered approach recommended by the Education Endowment Foundation. High-quality teaching for all comes first, and we fund the professional development that sustains it. Targeted academic support follows, through in-class one-to-one and very small group work in the core subjects, daily reading to an adult, additional phonics and an adapted curriculum where a pupil is working below age-related expectations. Wider strategies remove the cost barriers that would otherwise narrow a disadvantaged child’s experience of school. The largest share of our funding is spent on additional adult time, because in a school of our size the most powerful thing we can offer a child who is behind is a skilled adult working alongside them, every day.
Two principles govern how we use the grant. Provision follows need, not funding label: where a pupil who is not eligible for the grant needs the same support they receive it, funded from our core budget, and where a disadvantaged pupil does not need a particular intervention we do not give it to them for the sake of the record. And we claim only what we actually do. Every activity described in this statement is in place, timetabled and evidenced, and could be observed on an ordinary school day.
Our approach is framed by the school’s values. Challenge sets the expectation that disadvantage is never a reason to expect less. Care is the daily provision that makes that expectation achievable. Celebrate ensures that the success of our disadvantaged pupils is recognised as loudly as anyone else’s.
Challenges
This section details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge

	1
	Lower prior attainment on entry, including pupils joining mid-phase. Several of our disadvantaged pupils have joined Ashdon from other settings already working below age-related expectations, with gaps in phonic knowledge and early reading that had not been addressed before they arrived.

	2
	Reading fluency and the volume of reading at home. Assessment and pupil conversations indicate that our disadvantaged pupils read less often with an adult outside school and have less access to books at home. This limits fluency, vocabulary and comprehension, and its effect compounds across every subject.

	3
	Attainment in writing and mathematics. Writing and mathematics are the two core-subject priorities in our School Development Plan. Disadvantaged pupils are disproportionately represented among those whose composition, stamina and technical accuracy in writing, and whose number fluency and reasoning in mathematics, sit below age-related expectations.

	4
	Overlap with special educational needs. A substantial proportion of our disadvantaged pupils also have identified additional needs. Their barriers are not solely financial, and disadvantage provision and SEND provision have to be planned together rather than run in parallel.

	5
	Cost as a barrier to wider experience. Voluntary contributions for trips, workshops, swimming, instrumental tuition, uniform and PE kit fall hardest on our disadvantaged families. Without intervention this would restrict access to precisely the parts of school life that build cultural capital, confidence and aspiration.


A note on attendance. Attendance does not appear in this list. At Ashdon the attendance of disadvantaged pupils is higher than that of their non-disadvantaged peers and above the national average. This runs counter to the national picture, and we treat it as a strength to be maintained rather than a barrier to be removed.
Intended outcomes
This section explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Disadvantaged pupils read fluently and with understanding.
	Standardised reading scores (PiRA) improve for each disadvantaged pupil from their own starting point, year on year. Every disadvantaged pupil reads to an adult in school daily. Reading records, intervention logs and pupil conversations evidence sustained engagement and improved comprehension.

	Every disadvantaged pupil secures the phonics standard.
	All disadvantaged pupils meet the expected standard in the Year 1 phonics screening check or secure it at the Year 2 resit. Where programme assessments show a pupil falling behind the phonics sequence, intervention begins within a fortnight and is logged.

	Improved attainment in writing and mathematics.
	Internal moderation, book looks and termly PUMA and GaPS outcomes show disadvantaged pupils narrowing the distance to age-related expectations. No disadvantaged pupil sits significantly behind the peers in their class without a documented and reviewed plan.

	Disadvantaged pupils leave Year 6 ready for secondary school.
	PUMA trajectories improve term on term across Year 6. Attendance at before-school boosters is sustained from January to May. End of key stage outcomes are reported to the governing body in full and disaggregated.

	Disadvantaged pupils have full access to the whole of school life.
	Every disadvantaged pupil takes part in trips, workshops and visits. Every disadvantaged pupil who wants instrumental tuition receives it. No pupil is withdrawn from any activity on cost grounds. Club registers show take-up among disadvantaged pupils at least in line with the rest of the school.

	Staff are well equipped to teach disadvantaged pupils.
	All support staff complete the half-termly professional development programme. All staff who teach phonics hold current training. White Rose Maths is implemented consistently across all three classes. Monitoring and lesson observation evidence adaptive teaching in every class.




Activity in this academic year
This section details how we intend to spend our pupil premium funding in the 2026–2027 academic year to address the challenges listed above.
Teaching — budgeted cost: £1,650
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Subsidy to staff professional development.
A half-day (3.5 hours) of training for all support staff every half term, six times a year, led by the SENCo, with the headteacher covering her class so that the programme goes ahead. Phonics refresher training for all staff who teach early reading. Widget training for all support staff.
	The Education Endowment Foundation identifies high-quality teaching, and the professional development that sustains it, as the single most effective use of the pupil premium and the approach with the greatest impact on disadvantaged pupils. In a school of our size support staff deliver a large share of all intervention, so their expertise is a direct determinant of the quality of targeted support.
	1, 2, 3, 4


Targeted academic support — budgeted cost: £7,980
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Subsidy to teaching for additional reading and small group support — £6,485.
Additional teacher time for daily reading to an adult; reading with the headteacher and the school reading dog at breaks and lunchtimes; and additional small group teaching in the core subjects across the school.
	EEF evidence rates one-to-one tuition and small group tuition as consistently high-impact approaches, and reading comprehension strategies among the highest-impact interventions available to primary schools. Reading aloud to a skilled adult every day is the mechanism most directly matched to the barrier we have identified.
	1, 2, 3

	Learning support assistant interventions — £1,200.
Weekly teaching assistant interventions in reading, writing and mathematics; in-class one-to-one and very small group support in the core subjects, continuing into non-core afternoons; additional phonics and an adapted curriculum for pupils working below age-related expectations; and flexible grouping, so that a pupil may be taught core subjects with a different class where that better matches their academic level.
	EEF evidence shows teaching assistant interventions have a positive impact where assistants are well trained, deliver structured sessions and are deployed to supplement rather than replace teaching. Our half-termly CPD programme exists to secure exactly those conditions.
	1, 2, 3, 4

	Mathletics licences — £295.
Access in school and at home for disadvantaged pupils, used alongside Times Tables Rock Stars and Numbots.
	EEF evidence supports the use of digital technology where it provides additional, well-targeted practice rather than replacing teaching. It also addresses unequal access to learning resources at home.
	1, 3


Wider strategies — budgeted cost: £1,690
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Funded instrumental music tuition — £490.
Individual instrumental lessons, including piano, funded in full for any disadvantaged pupil who wants them, alongside the whole-class ukulele, recorder and glockenspiel teaching that all pupils receive.
	EEF evidence shows a positive impact from arts participation, and sustained instrumental tuition builds concentration, resilience and self-efficacy that transfer into the classroom. Individual tuition is the opportunity most often lost to cost.
	5

	Swimming — £1,044.
Swimming lessons funded for disadvantaged pupils, alongside parental contributions towards the cost for the school as a whole.
	Swimming is the only statutory National Curriculum requirement that carries a direct cost to families, and is the activity most likely to be lost where that cost cannot be met. Water competence is a safety outcome as well as a curriculum one.
	5

	Subsidy for trips, workshops, visits and the residential — £30.
Voluntary parental contributions never meet the full cost of any trip or workshop. The school tops up the cost for all pupils from its core budget, and the grant part-funds the cost for disadvantaged pupils so that no child is withdrawn on cost grounds. The cost of the residential visit is reduced by half for disadvantaged pupils.
	Enrichment and educational visits build the background knowledge, vocabulary and cultural capital on which curriculum access depends, and which disadvantaged pupils are least likely to acquire outside school.
	2, 5

	Pupil milk — £126.
Daily milk provided for disadvantaged pupils across the school year.
	Removing small recurring costs protects belonging and daily participation, and supports concentration across the morning.
	5


Total spend: £11,320
Our free lunchtime clubs — running club, art club and reading with the school dog — are run by our own staff at no charge to families and are not funded from the grant. They are recorded here because take-up among disadvantaged pupils is a measure we monitor.


Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes, 2024–2025
A note on the published data
Our key stage 2 cohort in 2024–2025 numbered five pupils, so each child represented twenty per cent of every headline figure. The Department for Education suppresses published data at these cohort sizes, and we do not report outcomes for disadvantaged pupils as percentages anywhere in this statement. The full, disaggregated picture is reported to the governing body and scrutinised at each termly standards discussion.
Key stage 2 outcomes and what lay behind them
Reading was a genuine strength, at 80% and above the national figure. Outcomes in mathematics and writing fell well below both national figures and the school’s own expectations.
Those outcomes do not reflect the quality of curriculum or teaching, and we have documented why. The school’s own termly PUMA assessment predicted that pupils were on track, and those predictions had proved accurate in every preceding year. Acute circumstances on the days of assessment affected a substantial part of the cohort. This is recorded in the headteacher’s written reflection of July 2025 and was reported in full to the governing body.
The response was structural rather than remedial. The headteacher authored the Ashdon Writing Framework, and a review of PUMA gap analysis led to the adoption of White Rose Maths from September 2026 and to the headteacher taking Year 6 mathematics directly.
Early reading and phonics
Nine in ten Year 1 pupils met the expected standard in the phonics screening check. The pupil who did not had joined the school approximately one month before the check, arriving with an identified additional need and working below age-related expectations. She sat the check with her peers rather than being withdrawn from it, and secured the standard at the Year 2 resit following daily reading to an adult, additional phonics and an adapted curriculum. We regard both the decision to include her and the speed of the response as evidence of the approach this grant funds.
Attendance
Attendance across the school stood at 95.44%, above the national expectation, and continued a pattern of year-on-year improvement. Attendance among disadvantaged pupils was higher than among their non-disadvantaged peers. Against the national picture this is an unusual strength, and it means our grant can be directed at attainment and experience rather than at securing attendance.
Provision delivered
Every disadvantaged pupil read to an adult in school daily, and read with the headteacher and the school reading dog at breaks and lunchtimes. Weekly teaching assistant interventions ran in reading, writing and mathematics, alongside in-class one-to-one and very small group support in the core subjects.
The half-termly support staff training programme was delivered in full, led by the SENCo with the headteacher covering her class. Instrumental tuition, trips, swimming and milk were funded so that no disadvantaged pupil was withdrawn from any activity on cost grounds.
Our evaluation
The spending that made the most difference was additional adult time: daily reading, in-class support, and interventions delivered by well-trained support staff. Where a pupil arrived behind, sustained daily contact with a skilled adult moved them forward.
What 2024–2025 showed most clearly is that outcomes in a cohort of five cannot carry the weight of a judgement on their own, and that our internal standardised data is the more reliable guide to whether provision is working. That principle now governs how we monitor this strategy, and it is why our intended outcomes are written around individual progress from individual starting points rather than around headline percentages.
Externally provided programmes
The table below lists programmes purchased in the previous academic year using pupil premium funding.
	Programme
	Provider

	Mathletics
	3P Learning


Service pupil premium
We receive the service pupil premium for a very small number of pupils. It is used to provide pastoral support and to ensure full access to enrichment, trips and clubs. Because of the number of pupils involved, we do not report their outcomes separately in this public statement; they are reported to the governing body.
Further information
Governance. This statement is approved by the Full Governing Body. Our Pupil Premium Link Governor visits termly, meets the headteacher, reviews the provision map and reports back to the governing body. Spending against the grant is reviewed by governors through the termly budget monitoring cycle.
Internal provision map. A secure internal provision map records child-level detail using initials only, cross-referenced with the SEND register. It is the evidence base behind this statement and is not published. Pupils who are not eligible for the grant but who need the same support appear on it, with their provision funded from the core budget and recorded separately.
Review points. This plan was reviewed at the end of the summer term 2026 and is superseded by the Pupil Premium Strategy Statement 2026–2027.
