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Ashdon Primary School

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview (2025-2026)
	Detail
	Data

	Number of pupils in school
	58

	Proportion (%) of pupil premium eligible pupils
	19%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2024-2025
2025-2026
2026-2027

	Date this statement was published
	5th November 2025

	Date on which it will be reviewed
	4th December 2025

	Statement authorised by
	Revd Brundritt - Chair of Governors

	Pupil premium lead
	Mrs Reynecke-Raybould - Headteacher

	Governor 
	Revd Brundritt (Interim) 


Funding overview (2025-2026)
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£7866

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£7866


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	You may want to include information on:
· What are your ultimate objectives for your disadvantaged pupils?
· How does your current pupil premium strategy plan work towards achieving those objectives?
· What are the key principles of your strategy plan?


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Academic Challenges
1a. Literacy Development: The majority of our disadvantaged pupils (9 out of 11, 82%) demonstrate significant gaps in reading and/or writing attainment. This represents a fundamental barrier to accessing the broader curriculum and achieving expected standards.
1b. Numeracy Attainment: Nearly all disadvantaged pupils (10 out of 11, 91%) require additional support in mathematics, indicating a pressing need for targeted intervention in this core subject.
1c. Early Language Development: Four pupils present with delayed speech and language skills, which represents an underlying cause of their broader academic challenges. This early language deficit impacts their ability to access learning across all curriculum areas.

	2
	Barriers to Attendance and Engagement
2a. Persistent Absence: Multiple pupils from the same families demonstrate poor attendance patterns, significantly reducing their access to quality teaching and widening attainment gaps. Three siblings from one family are particularly affected by attendance issues alongside challenging home circumstances.
2b. Home Environment: Unstable or challenging home life situations are impacting several pupils' readiness to learn and their capacity to engage fully with their education, affecting both attendance and in-school engagement.

	3
	Social, Emotional and Behavioural Needs
3a. Confidence and Self-Esteem: Low confidence is preventing pupils from taking academic risks, participating fully in lessons, and accessing extension opportunities that would enable them to make accelerated progress.
3b. Mental Health and Wellbeing: Identified mental health concerns require pastoral support to ensure pupils are emotionally ready to learn and can access the curriculum effectively.
3c. Behaviour: Challenging behaviour is creating barriers to learning for affected pupils and disrupting their educational progress, requiring targeted support to address underlying causes.

	4
	Additional Barriers
4a. Curriculum Access: One pupil who is new to the British curriculum requires specific support to adapt to UK educational expectations and teaching approaches, alongside addressing gaps in core subject knowledge.
4b. SEND Overlap: Several disadvantaged pupils have co-occurring special educational needs, requiring carefully coordinated support that addresses both their disadvantage and their SEND-related barriers.

These interconnected challenges require a comprehensive response across all three tiers of the Pupil Premium menu of approaches: high-quality teaching, targeted academic support, and wider strategies to support attendance, belonging, and success.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Intended Outcome 1a: 
Improved Literacy Attainment
To significantly improve reading and writing outcomes for disadvantaged pupils so that they can access the full curriculum and achieve age-related expectations.
	Success Criteria:
· The percentage of disadvantaged pupils achieving age-related expectations in reading increases from current baseline to at least 70% by July 2028
· The percentage of disadvantaged pupils achieving age-related expectations in writing increases from current baseline to at least 70% by July 2028
· The attainment gap between disadvantaged pupils and their peers in reading and writing narrows by at least 10 percentage points by July 2028
· 100% of disadvantaged pupils make at least expected progress in reading and writing from their starting points, with at least 30% making accelerated progress
· Internal assessments and book scrutiny demonstrate improved quality and quantity of written work from disadvantaged pupils

	Intended Outcome 1b: 
Improved Numeracy Attainment
To raise mathematical attainment for disadvantaged pupils, ensuring they develop fluency, reasoning skills, and confidence in mathematics.

	Success Criteria:
· The percentage of disadvantaged pupils achieving age-related expectations in mathematics increases from current baseline to at least 70% by July 2028
· The attainment gap between disadvantaged pupils and their peers in mathematics narrows by at least 10 percentage points by July 2028
· 100% of disadvantaged pupils make at least expected progress in mathematics from their starting points, with at least 30% making accelerated progress
· Pupil voice and classroom observations show increased confidence and engagement in mathematics lessons among disadvantaged pupils
· Internal assessment data shows improved retention of key mathematical concepts and fluency in calculation

	Intended Outcome 1c: 
Enhanced Early Language and Communication Skills
To address speech and language delays early, providing a strong foundation for all subsequent learning and curriculum access.

	Success Criteria:
· All four pupils with identified speech and language needs receive intervention and show measurable improvement on standardised language assessments by July 2026
· 100% of disadvantaged reception pupils identified with language needs participate in evidence-based early language interventions (such as Wellcomm)
· Speech and language assessments show that at least 75% of pupils receiving intervention make accelerated progress in oral language skills
· Observations and teacher assessments demonstrate improved verbal participation and communication in classroom settings
· The number of disadvantaged pupils entering Year 1 with age-appropriate language skills increases year on year

	Intended Outcome 2a & 2b:
Significantly Improved Attendance and Reduced Persistent Absence
To improve attendance rates for disadvantaged pupils, ensuring they have maximum access to quality teaching and 
learning opportunities.

	Success Criteria:
· Overall attendance for disadvantaged pupils improves to at least 96% by July 2028 (in line with national expectations)
· Persistent absence among disadvantaged pupils reduces to below 10% by July 2028
· The attendance gap between disadvantaged pupils and their peers closes to less than 2 percentage points
· The Family B siblings demonstrate sustained improvement in attendance, achieving at least 95% attendance by July 2027
· Early intervention protocols result in no disadvantaged pupil reaching severe absence levels (below 50% attendance)
· Attendance tracking data shows consistent week-on-week attendance for all previously persistently absent pupils


	Intended Outcome 3a: 
Increased Confidence, Resilience and Positive Learning Behaviours
To develop self-confidence, emotional resilience, and positive attitudes to learning among disadvantaged pupils, enabling them to engage fully with academic challenges.

	Success Criteria:
· Pupil voice surveys show that at least 85% of disadvantaged pupils report feeling confident in their learning and willing to take academic risks by July 2028
· Lesson observations demonstrate that disadvantaged pupils participate actively, ask questions, and persevere with challenging tasks
· The three pupils with identified confidence needs (Violet Chisnall, Willow Chrisholme, and others) show measurable improvement on wellbeing assessments by July 2026
· Disadvantaged pupils access extension and enrichment opportunities at the same rate as their peers
· Teacher assessments show improved learning behaviours including resilience, independence, and self-regulation

	Intended Outcome 3b: 
Enhanced Mental Health and Wellbeing Support
To ensure that mental health needs are identified early and addressed effectively, so that all disadvantaged pupils are emotionally ready to learn.

	Success Criteria:
· 100% of disadvantaged pupils with identified mental health needs access appropriate support from trained staff or external agencies
· Wellbeing assessments (such as Boxall Profile or similar tools) show measurable improvement for pupils receiving mental health support
· Pupil A and other pupils with mental health needs demonstrate improved emotional regulation and school engagement by July 2026
· Staff report increased confidence in identifying and supporting mental health needs among disadvantaged pupils
· Safeguarding and pastoral records show early identification and intervention preventing escalation of concerns

	Intended Outcome 3c: 
Improved Behaviour and Reduced Behavioural Incidents
To address underlying causes of challenging behaviour, ensuring all disadvantaged pupils can engage positively with learning and do not experience barriers due to behavioural issues.

	Success Criteria:
· Behavioural incident data shows a 50% reduction in incidents involving identified disadvantaged pupils by July 2027
· Zero fixed-term exclusions for disadvantaged pupils across the strategy period
· The two pupils with identified behavioural needs demonstrate sustained improvement in behaviour logs and remain in class for 95%+ of lesson time
· Classroom observations show improved self-regulation and engagement in learning for pupils with previous behavioural challenges
· Pupil and staff surveys indicate improved relationships and a positive learning environment

	Intended Outcome 4a: 
Successful Curriculum Access for Pupils New to British Education
To ensure pupils new to the British curriculum receive effective support to adapt, settle, and achieve academically.

	Success Criteria:
· Pupil A makes expected or better progress across reading, writing, and mathematics within two terms of starting
· Assessment data shows narrowing gaps between pupils new to the British curriculum and their peers within one academic year
· Pupils new to the British curriculum demonstrate understanding of classroom routines, expectations, and learning behaviours within one term
· Pupils and families report feeling welcomed, supported, and integrated into the school community
· Curriculum adaptations and scaffolding enable full access to age-appropriate content

	Intended Outcome 4b: 
Effective Support for Pupils with Overlapping SEND and Disadvantage
To ensure that pupils with both SEND and disadvantage receive coordinated, effective support that addresses all their needs.

	Success Criteria:
· 100% of disadvantaged pupils with SEND have Education, Health and Care Plans or SEND Support Plans that explicitly address both their special educational needs and barriers related to disadvantage
· These pupils make at least expected progress from their individual starting points, as evidenced by internal assessment and SEND reviews
· Targeted interventions are in place that address both SEND and disadvantage-related needs
· External agency involvement (such as speech and language therapy) is coordinated effectively with in-school support
· Parents of disadvantaged pupils with SEND report feeling well-informed and supported

	Intended Outcome 5 (additionally): Improved Home-School Partnership and Parental Engagement
To strengthen relationships with families of disadvantaged pupils, supporting them to help their children's learning and addressing barriers arising from challenging home circumstances.
	Success Criteria:
· Attendance at parents' evenings and school events by parents of disadvantaged pupils reaches 90% by July 2027
· The Family B and other families facing challenges engage regularly with school support and attend at least 80% of scheduled meetings
· Parent surveys show that families of disadvantaged pupils feel well-informed about their children's progress and know how to support learning at home
· Communication logs demonstrate regular, positive contact between school and families of disadvantaged pupils
· Take-up of family support services (such as attendance support, early help, or pastoral programmes) increases among families who would benefit




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ £2,360 (30%)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Activity 1: 
Monster Phonics Resources and Refresher Training
Cost: £800

Activity Description: Purchase additional Monster Phonics decodable books, flashcards, games, and resources to support consistent systematic synthetic phonics instruction across EYFS and KS1. Provide refresher training for all previously trained staff (EYFS, KS1, support staff, head, and PPA cover) to ensure fidelity to the Monster Phonics programme and address any emerging needs or questions. Ensure all staff maintain confidence in using the colour-coded monster system and can effectively teach phonics following the Monster Phonics progression.

Implementation Details:
· Annual refresher training session for all trained staff (Autumn term)
· Purchase additional Monster Phonics decodable readers to ensure sufficient books for daily reading practice, particularly for disadvantaged pupils
· Acquire Monster Phonics flashcards and games for intervention groups and targeted support
· Ensure consistent use of Monster Phonics colour-coding system across all reading and writing teaching
· Maintain fidelity to Monster Phonics progression and methodology across all staff
	Evidence Supporting This Approach: 
Monster Phonics is a DfE-validated systematic synthetic phonics programme that uses a unique colour-coded approach to support children in learning grapheme-phoneme correspondences. The Education Endowment Foundation's Teaching and Learning Toolkit shows that phonics approaches have a strong evidence base, with an average impact of +5 months' additional progress. The DfE's Reading Framework emphasises that high-quality phonics teaching is essential for early reading development and particularly benefits disadvantaged pupils who may have less exposure to books at home. Monster Phonics' multi-sensory approach, using colour and character association, supports memory retention and is particularly effective for pupils with speech and language delays or those learning English as an additional language. The programme's systematic structure ensures all grapheme-phoneme correspondences are taught explicitly and progressively, which research shows is essential for struggling readers. Regular refresher training ensures consistency and quality of delivery over time, preventing implementation drift.

	Link to Challenges: 
1a (Improved Literacy Attainment) and 
1c (Enhanced Early Language Skills)

Specific Challenges Addressed:
· Reading attainment gaps (9 out of 11 pupils need reading support)
· Early language development as foundation for literacy
· Pupils new to British curriculum (Pupil A)
· Speech and language needs (4 identified pupils benefit from multi-sensory approach)



	Activity 2: 
Mastery Approaches to Mathematics Training
Cost: £600

Activity Description: Access professional development through our local Maths Hub focusing on mastery 
approaches and supporting lower-attaining pupils. Include training on effective use of manipulatives, representation, and mathematical language development.

	Evidence Supporting This Approach: 
The EEF's guidance report on improving mathematics in Key Stages 2 and 3 (applicable principles for KS1) emphasises that mastery approaches can support all pupils to achieve. The NCETM research shows that mastery approaches, when implemented well, particularly benefit pupils who struggle with mathematics by building secure foundations. Maths Hubs provide evidence-based CPD that has been shown to improve teaching quality and pupil outcomes, with particular benefits for disadvantaged pupils when combined with effective assessment for learning.
	Link to Challenges: 1b (Improved Numeracy Attainment)

Specific Challenges Addressed:
· Mathematics attainment gaps (10 out of 11 pupils need maths support)
· Building confidence in mathematics
· Ensuring secure foundations for future learning


	Activity 3: 
Teaching Assistant Training in Evidence-Based Interventions
Cost: £500

Activity Description: Provide structured training for teaching assistants in delivering evidence-based literacy and numeracy interventions, including training in effective feedback, scaffolding, and assessment. Access EEF guidance on effective TA deployment.


	Evidence Supporting This Approach: The EEF's guidance report 'Making Best Use of Teaching Assistants' demonstrates that TAs can have a significant positive impact (+4 months) when properly trained and deployed to deliver structured interventions. The research emphasises that TAs should not replace quality-first teaching but should supplement it through well-planned, structured interventions. Training TAs in specific evidence-based programmes and ensuring they work under teacher direction maximises their effectiveness, particularly for disadvantaged pupils.

	Link to Challenges:
Challenges 1a, 1b and 1c (Literacy, Numeracy, and Language Development)

Specific Challenges Addressed:
· Need for targeted support across reading, writing, and mathematics
· Speech and language needs requiring specialist delivery
· Maximising impact of existing staff resources


	Activity 4: 
Whole-School Approach to Feedback and Responsive Teaching
Cost: £460

Activity Description: Staff training on effective feedback strategies and responsive teaching that addresses misconceptions in real-time. Focus on ensuring disadvantaged pupils receive high-quality, timely feedback that accelerates learning without creating dependency.


	Evidence Supporting This Approach: The EEF's Teaching and Learning Toolkit shows that feedback is one of the highest impact strategies (+6 months) for relatively low cost. The EEF's guidance report on teacher feedback emphasises that effective feedback should redirect, refocus, or encourage pupils to think more deeply. Research shows that disadvantaged pupils particularly benefit from high-quality feedback that is specific, actionable, and timely, as they may have less support at home to address misunderstandings.
	Link to Challenges: Challenges 1a, 1b, and 3a (Literacy, Numeracy, and Confidence)

Specific Challenges Addressed:
· Academic attainment across all subjects
· Building confidence and independence
· Ensuring quality-first teaching meets needs of disadvantaged pupils



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ £3,146 (40%)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Activity 5: 
Small Group Tutoring in Reading and Mathematics
Cost: £1,800

Activity Description: Provide structured small group tutoring (groups of 3) for identified disadvantaged pupils in reading and mathematics. Sessions delivered 3x weekly for 30 minutes by trained staff, following evidence-based programmes. Focus on pupils working significantly below age-related expectations.
	Evidence Supporting This Approach: The EEF's Teaching and Learning Toolkit shows that small group tuition has a strong evidence base (+4 months' additional progress). The DfE's guidance 'Tutoring in Education Settings' and EEF's 'Making a Difference with Effective Tutoring' emphasise that tutoring is most effective when: delivered by trained tutors, focused on specific gaps, structured with clear learning objectives, and integrated with classroom teaching. Three sessions per week allows for regular practice whilst being cost-effective. Small groups of 2-3 allow for personalisation whilst being more sustainable than one-to-one.

	Link to Challenges: Challenges 1a and 1b (Improved Literacy and Numeracy Attainment)

Specific Challenges Addressed:
· Significant gaps in reading attainment (82% of PP pupils)
· Significant gaps in mathematics attainment (91% of PP pupils)
· Need for accelerated progress to close gaps


	Activity 6: Nuffield Early Language Intervention (NELI) Programme
Cost: £600
Activity Description: Implement the NELI programme for reception and Year 1 pupils with identified language needs. Includes screening, 20-week intervention programme delivered by trained TAs, and progress monitoring. Target the 4 pupils with identified speech and language delays plus any reception pupils identified through screening.

	Evidence Supporting This Approach: NELI is an evidence-based programme that has been evaluated through randomised controlled trials and is recommended by the EEF. The programme has been shown to lead to 3+ months' additional progress in oral language skills. The DfE funds free language screening via NELI, recognising its effectiveness. Early language intervention is critical as approximately 40% of the disadvantage gap emerges by age 5, and oral language is foundational for literacy development and curriculum access.

	Link to Challenges: Challenge 1c (Enhanced Early Language and Communication Skills) and Outcome 1a (Literacy)

Specific Challenges Addressed:
· Speech and language delays (4 identified pupils)
· Early language development as root cause of broader academic challenges
· Foundation for reading and writing development


	Activity 7: Pre-Teaching and Precision Teaching Interventions
Cost: £500
Activity Description: Implement pre-teaching sessions where disadvantaged pupils are taught key vocabulary and concepts before they are introduced to the whole class. Include precision teaching for basic skills (phonics, number facts) using rapid practice techniques.

	Evidence Supporting This Approach: Research from the EEF and others shows that pre-teaching can build confidence and enable fuller participation in whole-class lessons. By introducing concepts and vocabulary in advance, disadvantaged pupils are better positioned to contribute and learn alongside their peers. Precision teaching, based on behavioural psychology principles, has strong evidence for building automaticity in basic skills (e.g., phonics decoding, number facts), which frees up cognitive load for higher-order thinking. This is particularly beneficial for pupils with speech and language needs or those new to the curriculum.

	Link to Challenges: Challenge 1a, 1b, 1c and 2b (Literacy, Numeracy, Language Development, and Confidence)

Specific Challenges Addressed:
· Confidence and participation in lessons
· Speech and language barriers to curriculum access
· Supporting pupils new to British curriculum (Pupil A)
· Building fluency in foundational skills


	Activity 8: One-to-One Reading Support Programme
Cost: £246
Activity Description: Provide daily one-to-one reading practice (10-15 minutes) for the most struggling readers among disadvantaged pupils. Use volunteer readers and trained TAs working with carefully matched decodable texts. Include reading comprehension questioning and vocabulary development.

	Evidence Supporting This Approach: The EEF's Toolkit shows that one-to-one tuition has very high impact (+5 months), though it is more expensive than group work. Reading aloud regularly and discussing texts supports both decoding and comprehension. Daily practice builds fluency and confidence. The What Works Clearinghouse and EEF evidence shows that supported reading practice, when combined with phonics instruction, significantly improves outcomes for struggling readers. Disadvantaged pupils often have less access to books and reading support at home, making daily school-based reading practice critical.

	Link to Challenge: Challenge 1a (Improved Literacy Attainment) and Outcome 3a (Confidence)

Specific Challenges Addressed:
· Reading fluency and comprehension gaps
· Limited reading practice at home (home life challenges)
· Building confidence in reading



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ £2,360 (30%)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Activity 9: Attendance Support and Family Liaison
Cost: £800
Activity Description: Designate senior leader time for proactive attendance monitoring and family support for identified families (particularly the Family B). Implement First Day Response, weekly attendance conversations, attendance rewards, and work with external agencies (EWO, early help) to address barriers to attendance. Include small incentives for improved attendance.
	Evidence Supporting This Approach: The DfE's 'Working Together to Improve School Attendance' guidance and EEF's attendance support resources emphasise that improving attendance requires understanding and addressing root causes. Early intervention and positive relationships with families are key. The EEF attendance guidance identifies six evidence-informed themes including removing barriers, establishing clear expectations, and targeted support. Research shows that every day of school missed is associated with lower attainment, with persistent absence being particularly damaging for disadvantaged pupils who may have fewer learning opportunities outside school.

	Link to Intended Outcomes: Outcome 2a and 2b (Significantly Improved Attendance and Reduced Persistent Absence)
Specific Challenges Addressed:
· Poor attendance and persistent absence (Family B siblings and others)
· Challenging home circumstances impacting school engagement
· Reduced access to quality teaching due to absence


	Activity 10: Social and Emotional Learning / Nurture Provision
Cost: £600
Activity Description: Establish nurture group provision and structured social-emotional learning (SEL) activities for identified disadvantaged pupils. Include ELSA (Emotional Literacy Support Assistant) sessions, structured emotional regulation activities, and social skills teaching. Target pupils with confidence, mental health, and behavioural needs.

	Evidence Supporting This Approach: The EEF's Toolkit shows that social and emotional learning interventions have moderate impact (+4 months) when well-implemented. The EEF's guidance on improving behaviour emphasises teaching emotional regulation and social skills explicitly. Research shows that addressing social, emotional, and mental health barriers is essential for learning readiness, particularly for disadvantaged pupils who may face greater adverse childhood experiences. Nurture provision has strong evidence for improving both wellbeing and academic engagement when targeted at pupils with greatest need.

	Link to Challenge: Challenge 3a, 3b and 3c (Confidence, Behaviour, and Mental Health/Wellbeing)

Specific Challenges Addressed:
· Low confidence (Violet Chisnall, Willow Chrisholme)
· Mental health needs (Pupil A)
· Behavioural challenges (Autumn Anderson, Jaydan Anderson)
· Social, emotional barriers to learning

	Activity 11: Breakfast Club and Enrichment Opportunities
Cost: £500
Activity Description: Provide subsidised or free breakfast club places for identified disadvantaged pupils, ensuring they start the day ready to learn with nutritious food and a calm transition into school. Include access to enrichment activities (educational visits, music lessons, after-school clubs) removing financial barriers.
	Evidence Supporting This Approach: The EEF's Toolkit shows that breakfast clubs can have moderate impact (+2 months), particularly when combined with physical or learning activities. Research demonstrates that nutrition affects concentration and learning readiness, with disadvantaged pupils more likely to arrive at school hungry. The EEF guidance on life skills and enrichment emphasises that cultural capital and broader experiences support academic achievement. Disadvantaged pupils have less access to enrichment outside school; school-provided opportunities help level the playing field and build confidence, vocabulary, and motivation.
	Link to Challenge: Challenge 2a and 3a and overall engagement in school life 
Specific Challenges Addressed:
· Readiness to learn (home life challenges)
· Attendance and punctuality
· Access to enrichment and cultural capital
· Building confidence and positive school engagement

	Activity 12: Parent Engagement and Family Support Programme
Cost: £300
Activity Description: Develop structured parent engagement including parent workshops on supporting reading and maths at home, regular positive communication with families of disadvantaged pupils, home learning resources, and support for families facing challenges (signposting to early help, food banks, etc.).

	Evidence Supporting This Approach: The EEF's Toolkit shows that parental engagement can add +4 months when focused on supporting learning at home. The EEF's guidance on working with parents emphasises that effective approaches: emphasise learning at home, are targeted at specific learning needs, and build parents' confidence. Research shows disadvantaged pupils benefit most from parental engagement programmes that provide practical strategies rather than general engagement. Building positive home-school relationships also supports attendance and behaviour, as families feel connected to school and understand how to support their children.

	Link to Challenge: Challenge 2b (Improved Home-School Partnership) and indirectly Challenge 1a, 1b and 2b

Specific Challenges Addressed:
· Home circumstances impacting learning
· Limited support for learning at home
· Family engagement with school (Family B and others)
· Reinforcing school learning through home practice


	Activity 13: Transition and Settling Support for Vulnerable Pupils
Cost: £160
Activity Description: Provide enhanced transition and settling support for pupils new to school or moving between year groups, particularly Pupil A (new to British curriculum) and service children. Include additional visits, buddy systems, visual timetables, and regular check-ins.
.

	Evidence Supporting This Approach: Research shows that successful transitions are critical for wellbeing and achievement, with disadvantaged pupils and those facing changes being most at risk of poor transitions. The EEF guidance on social and emotional learning emphasises the importance of sense of belonging. Specific support for pupils new to the country or education system helps them adapt more quickly to expectations and routines, accelerating their academic progress. Service children face unique challenges with mobility; proactive support reduces the negative impact of transitions
	Link to Intended Challenge: Challenge 4a (Successful Curriculum Access for Pupils New to British Education) and Challenge 3a (Confidence)

Specific Challenges Addressed:
· Pupils new to British curriculum (Pupil A)
· Service children (Zech Matagi)
· Building confidence and belonging
· Reducing anxiety that inhibits learning




Total budgeted cost: £7866
	Category
	Activities
	Total Cost
	% of Budget

	Teaching (CPD, Recruitment & Retention)
	Activities 1-4
	£2,360
	30%

	Targeted Academic Support
	Activities 5-8
	£3,146
	40%

	Wider Strategies
	Activities 9-13
	£2,360
	30%

	TOTAL
	
	£7,866
	100%



Priorities for First Term (Autumn 2025):
1. Staff training (Activities 1, 2, 3, 4) to ensure quality-first teaching
2. Attendance monitoring systems (Activity 9)
3. Early language screening and NELI implementation (Activity 6)
4. Transition support for new pupils (Activity 13)
Building Momentum (Spring 2026):
1. Small group tutoring begins (Activity 5)
2. Nurture provision established (Activity 10)
3. One-to-one reading support programme (Activity 8)
4. Parent engagement workshops (Activity 12)
Sustaining Impact (Summer 2026 onwards):
1. Continue all interventions with regular review
2. Evaluate and refine based on data
3. Plan for sustainability in subsequent years
4. Celebrate successes with pupils and families
This balanced approach ensures investment across all three tiers whilst maintaining focus on the highest-impact strategies: quality teaching and targeted academic support, supported by essential wider strategies that remove barriers to learning.

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Previous Pupil Premium Strategy (2023-2026)
Aims and Outcomes for 2024-2025 Academic Year

Aim 1: To significantly improve writing outcomes for disadvantaged pupils through variety, quality, and progression
Rationale: Moderation, scrutiny of pupils' writing books, and data analysis indicated that many of our disadvantaged pupils had significant gaps in writing ability and produced a limited variety of writing genres.
Intended Outcome 1: Variety and Progress in Writing Across Genres
What we aimed to achieve:
· For all pupils to produce writing using a variety of genres every term
· For pupils to produce pieces of writing showing progress term to term and year on year
· For pupils to meet the national standards and achieve the national targets by the end of every year
· For staff to monitor this short-termly in school or with other schools through moderation
Success Criteria:
· To see a variety of genres in each pupil's book covering fiction, non-fiction, and poetry genres every half term
· When looking at pupils' books we will see progress made from the beginning of the academic year to the end of the academic year. We will also see progress made by pupils from one academic year to the next academic year
· When moderated, we will be able to see that pupils met most to all of the writing targets
· At least 70% of disadvantaged pupils achieve age-related expectations in writing by July 2025
· Gap between disadvantaged pupils' writing attainment and their peers narrows by at least 15 percentage points

Aim 2: To improve reading fluency, accuracy, and comprehension for all disadvantaged pupils
Rationale: Moderation, reading fluency assessments, and data analysis indicated that many of our disadvantaged pupils had gaps in reading fluency and comprehension skills.
Intended Outcome 2: Enhanced Reading Fluency, Accuracy and Comprehension
What we aimed to achieve:
· For all pupils to be assessed and benchmarked termly with regards to their baseline reading fluency and accuracy
· For pupils to have the correct level scheme book that will challenge each child within their own ability. This must push pupils towards making progress and not stagnate
· Pupils will all have explicitly taught reading comprehension lessons a minimum of once per week. This is from Reception to Year 6
· For pupils to be able to read the text of the PIRA test and to be able to answer the questions with confidence
Success Criteria:
· Pupils will be reading accurately and fluently and make significant progress in reading assessments
· Pupils will achieve better comprehension results due to more accurate and fluent reading
· For pupils to pass their PIRA assessments (reading comprehension) termly
· 100% of pupils benchmarked for reading fluency and accuracy termly using standardised assessments
· Reading books matched to pupils' reading ages, reviewed and adjusted termly to ensure appropriate challenge
· Weekly reading comprehension lessons timetabled and delivered for all year groups (Reception to Year 6)
· At least 70% of disadvantaged pupils pass termly PIRA assessments at age-related expectations
· Average reading age progress of at least 12 months for every 10 months of schooling
· Gap between disadvantaged pupils' reading attainment and their peers narrows by at least 10 percentage points

Aim 3: To improve handwriting, fine motor skills, and presentation standards
Rationale: Scrutiny of pupils' books and assessment papers indicated that many of our disadvantaged pupils had difficulties with fine motor skills and handwriting.
Intended Outcome 3: Improved Handwriting and Presentation Quality
What we aimed to achieve:
· For all pupils to have handwriting lessons every day
· For pupils in Class 1 (Reception to Year 2) to have additional sessions to practise fine motor skills and develop pencil grip, pressure, and posture when writing
· For pupils' books to have higher standards of presentation
· For KS2 pupils to strive to receive a pen licence indicating good presentation in workbooks
Success Criteria:
· Pupils' handwriting and presentation in books to be neat and legible
· For pupils to be proud of their written work
· For pupils to want to produce show pieces of good quality work that is legible
· Daily handwriting lessons delivered to all classes
· Class 1 pupils (Reception to Year 2) receive additional fine motor skill sessions
· Book scrutiny shows improved presentation standards term on term
· At least 50% of KS2 disadvantaged pupils achieve pen licence by end of Year 6
· Reduction in presentation as a barrier to accessing writing assessments
· Pupils demonstrate pride in their work and produce high-quality, legible pieces

Aim 4: To improve Early Years Foundation Stage outcomes for disadvantaged pupils
Rationale: Assessment and data analysis indicated that many of our disadvantaged pupils had difficulties in making rapid progress and difficulties achieving all the Early Years Foundation Stage Goals by the end of their reception year.
Intended Outcome 4: Accelerated Progress in EYFS Leading to Good Level of Development
What we aimed to achieve:
· For pupils to be tracked throughout the academic year to ensure that continuous progress is maintained
· For interventions to be put in place for highlighted areas of need/gaps in learning very early on in the academic year
· For pupils to achieve above the national achievement for 2024-2025
· For pupils to make progress term by term and achieve a Good Level of Development in June 2025
Success Criteria:
· All disadvantaged reception pupils tracked termly across all areas of learning with clear evidence of progress
· Interventions identified and implemented within first half term for any pupils not making expected progress
· At least 70% of disadvantaged reception pupils achieve Good Level of Development (GLD) by June 2025 (above national average for disadvantaged pupils of approximately 54%)
· 100% of disadvantaged reception pupils make expected or better progress from their baseline across prime areas of learning
· Early language interventions (Wellcomm, targeted support) in place for all identified pupils by end of Autumn term
· Communication and Language scores for disadvantaged pupils at least in line with school averages
· Strong foundations established in phonics, early mathematics, and physical development to support transition to Year 1

Aim 5: To develop vocabulary and oral language skills across the school
Rationale: Moderation, scrutiny of pupils' books, and data analysis indicated increasingly underdeveloped oral language skills and vocabulary gaps prevalent amongst many disadvantaged pupils, which impacted learning. Lower levels of vocabulary knowledge than peers were evident.
Intended Outcome 5: Enhanced Vocabulary Development and Oral Language Skills
What we aimed to achieve:
· For pupils across the school to develop a wider range of vocabulary
· For teachers to expose pupils to vocabulary in every lesson – a slide in the teaching resources recapping and recalling vocabulary learned previously and introducing new vocabulary to pupils as well
· Pupils to be able to articulate and present their thoughts, feelings, and/or work to peers, teachers, parents, and larger audiences
· When reading pupils' writing to see use of ambitious vocabulary in the correct context
Success Criteria:
· Vocabulary instruction embedded in every lesson, with vocabulary slides visible in teaching resources showing recap and new terminology
· Pupils demonstrate increased confidence in verbal communication during lessons, assemblies, and presentations to various audiences
· When reading pupils' writing, ambitious vocabulary is used accurately and in the correct context
· Reduction in vocabulary gap between disadvantaged pupils and their peers as measured through Wellcomm assessments and internal tracking
· Pupils can articulate their learning, thoughts, and feelings using age-appropriate vocabulary
· Speech and language interventions show measurable progress for identified pupils
· At least 70% of disadvantaged pupils demonstrate age-appropriate vocabulary use in speaking and writing by July 2025

Aim 6: To develop metacognitive skills, learning behaviours, and resilience
Rationale: Through observations and discussions with school staff during pupil progress meetings, we identified that some of our disadvantaged pupils displayed reduced learning skills, e.g., poor levels of resilience, perseverance, tenacity, and use of their metacognitive skills.
Intended Outcome 6: Enhanced Metacognition and Positive Learning Behaviours
What we aimed to achieve:
· Disadvantaged pupils to have a better understanding of themselves as learners and to display a motivation and thirst for learning
· For disadvantaged pupils to display high levels of organisation, resilience, tenacity, and tapping into metacognitive reasoning and skills
Success Criteria:
· All staff receive metacognition CPD training by end of Autumn term 2024
· Metacognitive strategies explicitly taught and modelled in lessons across all subjects
· Lesson observations show pupils using metacognitive language and strategies (planning, monitoring, evaluating their learning)
· Disadvantaged pupils demonstrate improved resilience when facing challenging tasks
· Pupils articulate their learning strategies and can explain what helps them learn best
· Learning Mentor support enables identified pupils to develop self-awareness and improved learning behaviours
· Reduction in task avoidance and increase in sustained engagement during lessons for disadvantaged pupils
· At least 70% of disadvantaged pupils demonstrate good learning behaviours (organisation, resilience, perseverance) by July 2025
· Pupils display motivation and enthusiasm for learning as evidenced through observations and pupil voice

Aim 7: To improve self-regulation, emotional wellbeing, and readiness to learn
Rationale: Through observations and discussions with school staff during pupil progress meetings, we identified that some of our disadvantaged pupils found school routines a challenge, found it hard to regulate their feelings and emotions, and lacked the 'readiness to learn' (behaviour for learning).
Intended Outcome 7: Improved Self-Regulation and Readiness to Learn
What we aimed to achieve:
· Disadvantaged pupils use taught strategies to self-regulate their emotions and feelings and to motivate them to participate in learning
· For disadvantaged pupils to access learning in and out of class
· For all pupils, including disadvantaged pupils, to use simple language to explain their feelings and emotions
Success Criteria:
· All staff trained in Trauma Perceptive Practice (TPP) by end of Autumn term 2024
· Zones of Regulation implemented consistently across whole school
· Disadvantaged pupils use taught strategies (Zones of Regulation, Tapping/EFT, POUND activities) to self-regulate independently
· Disadvantaged pupils use simple language to explain their feelings and emotions effectively
· Pupils access learning in class at least 95% of the time (reduction in time out of class)
· Behavioural incident data shows at least 20% reduction in incidents involving disadvantaged pupils compared to 2023-2024
· Zero fixed-term exclusions for disadvantaged pupils
· Lesson observations demonstrate disadvantaged pupils engaged, settled, and participating in learning
· Boxall Profile or similar wellbeing assessments show measurable improvement for pupils receiving targeted support
· At least 80% of disadvantaged pupils demonstrate appropriate self-regulation and readiness to learn by July 2025
· Pupils can identify their emotional state and use appropriate strategies to manage feelings

Summary of Overall Aims (2024-2025)
Our pupil premium strategy for 2024-2025 aimed to address the following key priorities for disadvantaged pupils:
Academic Priorities:
1. Writing: To improve variety, quality, and progression in writing across all genres, ensuring pupils meet national standards
2. Reading: To enhance reading fluency, accuracy, and comprehension through systematic assessment, appropriate book matching, and explicit comprehension teaching
3. Handwriting and Presentation: To develop fine motor skills and improve presentation standards through daily practice and targeted support
4. Early Years: To accelerate progress in EYFS, ensuring early identification and intervention prevents gaps from emerging
5. Vocabulary and Oral Language: To systematically develop vocabulary and oral language skills as foundation for all learning
Pastoral and Wellbeing Priorities:
6. Metacognition and Learning Behaviours: To develop pupils' understanding of themselves as learners, building resilience, organisation, and metacognitive skills
7. Self-Regulation and Readiness to Learn: To support emotional wellbeing and self-regulation through trauma-informed practice and explicit teaching of strategies

How Success Would Be Measured
We would know our strategy had been successful when:
· Pupils' books showed varied, high-quality writing with clear progress over time, meeting most or all writing targets when moderated
· Pupils read accurately and fluently, passing termly PIRA assessments at age-related expectations
· Handwriting was neat and legible, with pupils proud of their presentation and KS2 pupils achieving pen licences
· Reception pupils made continuous progress, achieving Good Level of Development above national averages for disadvantaged pupils
· Pupils used ambitious vocabulary confidently in speech and writing, articulating their thoughts to various audiences
· Pupils demonstrated strong learning behaviours including resilience, organisation, and metacognitive awareness
· Pupils self-regulated their emotions effectively, accessed learning consistently, and showed readiness to learn
· The attainment gap between disadvantaged pupils and their peers narrowed across reading, writing, and mathematics
· No disadvantaged pupils were excluded, and behavioural incidents reduced significantly
These aims were supported by a budget of £15,410, strategically allocated across:
· Teaching (CPD, recruitment and retention): £5,000 (32%)
· Targeted academic support: £8,000 (52%)
· Wider strategies: £2,410 (16%)
This allocation reflected our priority focus on high-quality teaching alongside targeted interventions and essential pastoral support to remove barriers to learning.




Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 

Externally Provided Programmes (2024-2025)
	Programme
	Provider

	Monster Phonics
	Monster Phonics Ltd

	Wellcomm
	Speech and Language UK / Sandwell and West Birmingham Hospitals NHS Trust

	Hamilton Trust
	Oxford Brookes University

	Bug Club
	Pearson Global Schools

	PIRA (Progress in Reading Assessment)
	Hodder Education

	Zones of Regulation
	Kuypers / Think Equal (training provider)

	Gym Trail
	Essex County Council framework

	Daily Mile
	Daily Mile Foundation

	Tapping (Emotional Freedom Technique - EFT)
	Independent certified EFT practitioners

	POUND Fitness
	POUND Fitness (mental wellness workout programme)

	Trauma Perceptive Practice (TPP)
	Beacon House / recognised TPP training providers

	Time to Talk
	Internal delivery using speech and language therapy guidance

	Learning Mentor Programme
	Internal delivery (school-employed Learning Mentor)

	Foundation Skills Interventions
	Internal delivery by trained teaching assistants

	Music Tuition (Piano, Strings, Drums)
	Cambridgeshire Music / individual peripatetic teachers



Note: Many interventions were delivered using in-house expertise following evidence-based approaches rather than purchased external programmes, ensuring sustainability and adaptation to our specific context.
Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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